The aim of this study is to explore the practices used by school leaders (principals, vice principals and social workers) to encourage parental involvement in UAE schools, and the differences in these practices based on their gender, school level and job position. A questionnaire was distributed to teachers in schools in Dubai, Sharjah, Fujairah and Al-Ain, and 377 responses were collected. The study revealed that school leaders in UAE schools often communicate with parents. Further, they frequently engage parents in school decisions related to students' activities and behavior. The results also show that school leaders involve parents in their children's education in different ways, and that these differences are linked to the gender, school level and job position of those leaders.
involvement in children's learning in the home has more effect on students' achievement than parental involvement in school activities.
In the United States, Epstein (2008) described six types of parental involvement, detailing how schools should engage parents. They are:

Parenting: Helping parents with parenting and child-rearing skills, understanding child development and supporting home conditions that encourage child achievement;  Communicating with parents regarding school programs and student progress through effective two-way communication;
 Volunteering: Involving parents as volunteers in the school or outside school, to support school programs and activities;  Learning at home: Involving parents in learning activities with their children at home, such as reading with their children or showing an interest in their homework;  Decision-making: Involving parents in schools as decision-makers in school governance through Parent-Teacher Associations (PTAs), school councils and committees;  And collaborating with the community where parents work with different organizations and groups to support school activities and programs.
The literature confirms that the way in which schools involve parents correlates to the level of their involvement, and is crucial if increased involvement is sought. For example, Bailey, Silvern, Brabham and Ross (2004) found that interactive reading homework designed by schools could increase parental involvement in reading homework, and, as a result, student achievement. Feuerstein (2000) found that teacher communication with parents, parent volunteerism, and involvement in parent-teacher organizations, can all be increased when teachers contact parents. Haastrup and Arogundade (2009) investigated the relationship between parents' involvement in school administration and the effectiveness of secondary schools in Nigeria, by surveying 1200 teachers, 300 parents and 60 principals from 60 secondary schools in that country. The researchers found that while parents were heavily involved in the school administration, there was no relationship between parental involvement in school administration and the effectiveness of schools. They suggested that, if they wish to improve the effectiveness of schools, decision-makers should focus on how students learn. A supportive study was also conducted by Boaduo, Milondzo and Adjei (2009) in South Africa. This study reported that parental involvement in school governance contributed to the effectiveness of teachers in improving student learning and performance.
Parental involvement in children's education can differ according to culture and ethnicity. Huntsinger and Jose (2008) investigated the types of parental involvement in two cultures within the United States. They found that, due to cultural traditions, Chinese-American parents and European American parents differed in the way they were involved in their children's education. European-American parents like to volunteer in schools, but Chinese-American parents like to focus more on teaching their children at home.
In short, parents have a crucial role in their children's education. Therefore, schools should recognize different types of parental involvement in order to engage parents in their children's education at different school levels. They also need to deal with any obstacles that could prevent parents from being involved.
The Context of the Study
As this study was conducted in the UAE, it is useful to understand the UAE education system of education a little more. In the UAE, The school structure includes three basic education segments. The first covers grades 1-5, while the second covers grades 6-9. The students then move to the third segment, which is the secondary education segment, which lasts for three years and covers grades 10-12. The UAE, which is undergoing curriculum major reform, has 721 government schools. Therefore, many programs and initiatives have been set in motion to improve the quality of school education. These involve an increased emphasis on the use of technology in teaching and learning, English language learning, and consideration of where the students should be focused (International Bureau of Education, 2011) . School administrators, teachers and staff are now appointed centrally. Schools are www.ccsenet.org/ies
International Education Studies Vol. 6, No. 1; segregated by gender. UAE schools generally have one or two vice-principals, depending on the number of students. This study will be placed in the above context, tying in aspects of the local culture that influence the ways in which school leader involve parents in school activities and student education.
Methodology
A quantitative survey was distributed to principals, vice principals and social workers from four educational districts in UAE. The questionnaire was distributed and collected by a research office from each educational zone and then sent to the researcher.
Participants
The four educational zones were selected at random, and included Dubai, Sharjah, Fujairah, and Al-Ain, out of the 10 UAE education zones. Of the total of 600 questionnaires that were sent out, 377 were received back, giving a response rate of 62.8 %. The profile of the participants was as follows: 110 (29.2%) principals, 117 (31.0%) vice principals, and 150 (39.8%) social workers. There were also 136 (36.1%) males and 241 (63.9%) females in the sample. All the participants were teaching in the three basic educational levels: the first segment-116 (30.8%), the second segment-153 (40.6%), and secondary-107 (28.4%).
Instrument
The survey instrument was a questionnaire, originally designed by Salinas, Epstein and Sanders (1999) . This was adapted for the purpose of this study, after obtaining permission from the authors. The instrument was modified by the researcher with the aim of measuring school, family and community partnerships. The questionnaire consisted of two sections. In section A, respondents were asked to respond to demographic questions regarding their years of experience, level of education, gender and school type. In section B, respondents were asked to rate their practices to encourage parents to be engaged in school activities, based on a five-point Likert scale: 'never' (=1); rarely (=2); sometimes (=3); often (=4), and always (=5 The validity of the questionnaire was established through an evaluation of the initial draft of the questionnaire by a group of university professors from the Faculty of Education, UAE University. Modifications based on their suggestions were made. Accordingly, some questions were shortened and others were eliminated or modified. The internal reliability of the entire questionnaire and its separate components was established using Cronbach's Alpha. The result of this analysis indicated that the internal reliability of the questionnaire was high (.96). In addition, the internal reliability of each of the six components of the questionnaire was estimated, and the results were summarized in Table 1 . These values indicated that all components have acceptable internal reliability. Communicating with Community 4 .77
Data Analysis
To answer RQ1 (What types of activities do school principals, vice principals and social workers carry out in order to encourage active parental involvement in UAE schools?), descriptive tests were first conducted to calculate means. To answer the second question (Is there a statistically significant difference due to gender, school level, and job position?), an ANOVA was carried out to find out the difference among school levels and job position (principal, vice principal and social worker), and a t test was used to establish the gender difference. 
Results
To answer RQ1: "What types of activities do school principals, vice principals and social workers carry out in order to encourage active parental involvement in UAE schools?", the responses of participants were analyzed through an examination of the results of the descriptive statistical tests, and the results were summarized according to the six components of parental involvement types (see First: Parenting, principals practice several types of activities to encourage parents of students to be engaged in schools. Providing parents with information on a good study atmosphere was the most common activity encouraged by principals (M= 4.15), and social workers (M = 4.37), and less commonly by vice principals (3.85).
Providing parents with books, tapes and flyers on how to raise children was also less practiced by vice principals (M = 2.57), the principal (M=2.87) and the social workers ( M= 3.17). The other activities were encouraged by principals on average or a little bit above average. Similar results were observed for vice principals and social workers. Table 3 summarizes the responses of participants on the six items that make up this component. Second: Communicating, this is the biggest factor containing 19 items. In general, it may be said that communication between school leaders and parents is well established, as most of the scores in the items in this factor were above average (M=3). For principals, the most important communication with parents pertains to student achievement and attendance. Similar results were observed for social workers.
It was found that principals communicated with parents more than vice principals in most of these areas. This could be the case due to the distribution of administrative roles in schools. Asking teachers to use the school phone was the least common activity in general by vice principals (M = 2.97), social workers (M=3.11,) and the principals alike (M= 3.40) . The responses of participants on each item were summarized and listed in Table 4 . Third: Learning at home, this factor contained only three items. The results indicated that school leaders sometimes (M=3) encourage parents to be engaged in school issues related to students' learning at home. Social Vol. 6, No. 1; workers often provide parents with information that helps them to teach their children at home (M=4.05). On the other hand, borrowing educational resources from schools was the least common activity practiced by school leaders among the listed activities. The means of participants' responses on each of the items are summarized in Table 5 . Fourth: Volunteering, most of the activities mentioned in Table 6 are used sometimes by school leaders to encourage volunteer activities by students and their parents. Asking parents to attend school activities, encouraging students to volunteer outside and inside school, and giving prizes and certificates to parents who voluntarily participate in school activities are the most often-seen practices in schools, while asking parents to join school teachers for field trips was the least practiced activity. Asking parents to volunteer is most commonly a task undertaken by social workers (M= 4.09). Asking parents to participate in art displays and workshops for students are often activities that are done by school principals (M= 4.17) and social workers (M= 4.14). Encouraging parents to participate in school management activities is often done by social workers (M=4.14). Asking parents to be involved in solving problems that are encountered in school is often a practice undertaken by school principals and social workers (M=4.05, M=4.22). For social workers however, participating in school management and involving parents in solving school problems are the most common practices. Table 8 ; one can conclude that the most common practice by school leaders in communicating with the community is to ask teachers and students to provide services to their communities (principals M=4.45, vice principals M=4.20, social workers M=4.21). Encouraging all community institutions to participate in school activities was the most often-practiced activity by school principals (M=4.33) and social workers (M=4.21). However, providing parents with information on available services in the community is most often done by social workers. Organizing programs for school in tandem with community institutions' support is the least common activity by school leaders, (school principals M=3.05, vice principal M= 2.74, and social workers M=3.11). The second research question in this study was: "Is there a statistically significant difference in the way these practices of parental involvement by school leaders are carried out based on gender, school level, and job position?" To compare the way practices are carried out based on job position, the means of the responses of each of the six components were calculated for principals, vice principals, and social workers respectively, and summarized in the first three columns in Table 8 . The last two columns contain the results of the Analysis of Variance (ANOVA) tests which were used to compare the three educators' groups.
As can be concluded from Table 9 , the three groups of educators (principals, vice principals, and social workers) are significantly statistically different in their practices of encouraging parents to be engaged in their children's schooling in the areas of Parenting, Communication, Volunteering, and being Involved in Decision-Making, while differences in Learning at home and Communicating with Community were not found to be statistically significant. Further, based on overall means of the six types of involvement, it was seen that the vice school principal is less engaged in activities that encourage parents to be involved in their children's' education. As for gender, responses on the six types of parental involvement were broken down by gender. The results for male and female leaders and the independent t-test values were calculated and summarized in Table 10 . The results indicate that female leaders did more than their male conterparts to encourage parents to be engaged in schools. The independent t-test results indicated that there is a significant difference between males and females on three components: Parenting, Communicating, and Volunteering. The differences on the other three components were not statistically significant. Table 10 .
Means of Responses on Each Component By Gender
As for the school level, the participants represented three schooling levels in the UAE educational system: first segment, second segment, and secondary school level. The means of responses were calculated for each component at each school level, the results of which are presented in Table 10 . To compare the results over the school levels, an ANOVA analysis was conducted, and the results were summarized in the last two columns in Table 11 .
The differences among the three schooling levels were significant on the first four components: Parenting, Communicating, Learning at Home, and Volunteering. The differences in involving parents in Making Decisions and Communicating with Community were not statistically significant. Further, based on the overall means of the six types of parental involvement, school leaders in the first segment were seen to be more often engaged in activities to involve parents in their children's education. 
Discussion
The purpose of this study was to explore the practices undertaken by school leaders (principals, vice principals and social workers) to engage parents in children's education, and to ascertain whether there is a statistically significant difference in the way these practices are carried out, based on gender, school level and job position. The results of the study showed that school leaders are active in communicating with parents and involving parents in making decisions about school.
It was seen also that school leaders use different communication methods for different issues, which is the common practice found to contribute to the positive attitudes of parents towards the school. On the other hand, school leaders rarely ask teachers to use the school phone to contact parents, even if parents prefer informal contact with the teachers, as Hornby (2011) and Cattermole and Robinson (1985) affirmed.
It was also seen that distributing a survey to know and understand students' weakness and strengths is not a common practice. However, it is a practice that needs to be considered in order to build an accurate student record. It is noteworthy that social workers often communicate with parents regarding student development or problems.
Based on the survey results, in general, it is seen that school leaders often involve parents in making decisions for schools. However, it is worth noting that parental involvement in schools is defined differently in the UAE than it is in the western world. In western literature, parental involvement in schools means that parents are involved in making decisions on school activities, and also support activities through the Parent-Teacher Association (PTA). The Parents-Teachers Associations (PTA) in UAE schools however, are more advisory in nature, and pertain more to student activities and behavior (Al-Taneiji, 2001 & Al Sumaiti, 2012 .
This means that involving parents in reviewing the school curriculum is less practiced in the UAE than elsewhere, due to the centralization of the education system. School principals and vice principals do sometimes encourage parents to participate in school management, which involves parents giving suggestions and advice on how to handle some of the problems faced in the school. Also, school leaders sometimes ask parents to suggest topics for workshops. School leaders often ask parents to attend the parents' council meetings, which is a requirement of the Ministry of Education.
School leaders need to focus on activities that inform parents about their children's growth in each stage because there is a positive relationship between parenting practices and style and students achievement. These activities might include workshops and providing parents with books, tapes and flyers (Areepattamannil, 2010) .
School leaders must also encourage more learning-at-home activities by parents. While private tutoring is a common practice among UAE families, school leaders need to focus on this type of parental involvement because helping children at home has positive effects on their achievement (Harris and Goodall, 2008) , specifically in certain subjects such as reading (Sukhram & Hsu, 2012) and mathematics (Sheldon & Epstein 2005) .
It was also seen that school leaders do not often practice activities that encourage parents to volunteer in schools, except asking them to volunteer in school activities, and giving them certificates and prizes for volunteering. It is obvious that the social workers are more often the ones who ask parents to participate in school activities, displays and workshops for students because social workers are tasked mainly with student welfare and their social activities.
Finally, it is seen that school leaders do practice some activities in order to encourage parents to communicate with the community, for the sake of students and the school. An explanation for this behavior by school leaders could be that most of them communicate directly with the school community without encouraging parents to do so. The exception to this is when a parent actually represents one of the community institutions, thereby making the process of communication much easier.
The results of this study show that the ways school leaders involve parents in their children's education do differ according to gender, school level and job position. Female school leaders were found to be more proactive in involving parents. This could be explained by saying that female school principals usually exhibit feminist leadership, which has been described as "creating an empowering and caring school climate" (Strachen, 1999, p. 321) , which motivates them to practice more activities that involve parents in school, for the sake of the students.
Schools leaders also have different job descriptions, which could explain the differences in the way they approach parental involvement. School principals and social workers are seen to be more active in parent involvement activities than vice principals, whose work primarily consists of what is delegated to him/her by the school principal, and which differs from school to school.
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International Education Studies Vol. 6, No. 1; Further, based on the overall means obtained in the six types of parental involvement, it was found that the first segment (elementary schools) leaders are more often engaged in activities that involve parents in their children's education. This could be because parents tend to engage more at this stage of their children's lives (Spera, 2005) . Another explanation is that school leaders recognize the importance of involving parents in this level, so they offer more activities that support this involvement.
Conclusion and Recommendations
School leaders in UAE schools communicate often with parents and also engage them in school decisions. They also practice some activities regarding the following types of parental involvement: parenting, learning at home, volunteering and involving the community. The findings from this study indicate that school leaders in the UAE need to use different types of involvement strategies to involve parents in their children's education, and thereby strengthen the relationship between schools and parents.
This study has practical implications for educational leaders who are concerned about parental involvement. School leaders need to be nurtured and supported if they are to develop different practices that encourage more parental involvement, and thereby enhance the performance of students and teachers. Based on the study results and the literature review, having productive relationship between schools and parents' needs:
 Involving parents in a wider range of activities that help children succeed, particularly those that support learning at home and enhance the ability of parents to assist children with their education.

Training school leaders in different strategies on how to involve parents more effectively.
 Supported policies and regulations in relation to working with parents, and parents need to know what type and level of involvement is expected from them.
Involving parents in the education of children at all levels (elementary to secondary) is a crucial factor in student achievement, as recent studies have demonstrated. School leaders therefore need to carefully select parent involvement activities that strategically target parents of children in specific year levels, e.g. age-appropriate and relevant parent involvement activities would be offered for those with children in higher grades.
In addition to this, a qualitative study, exploring which specific activities could be used by principals to more fully engage parents in the life of the school, and especially, the education of their own children, would also be most useful.
